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Abstract

Academic self-esteem plays a vital role in students’ performance, as it affects their emotional
regulation and adaptability. While many studies have examined factors influencing academic
self-esteem, little attention has been given to low academic self-esteem and its relationship
with parenting styles. The study aimed to ascertain the role of vparenting vstyles in reducing
low vacademic self-esteem among in-schooling adolescents. The study used correlational
research design. The target population was in-schooling adolescents in public secondary
schools in Ibadan Metropolis, Oyo State, Nigeria. A multi-stage sampling procedure was used
to select 197 in-schooling adolescent. The instruments used were standardised scales named
academic self-esteem o = .71 and parenting styles o =.79. Three research questions were
raised and answered at 0.05 level of significance. Data were analysed using Pearson Product
Moment Correlation (PPMC) and Multiple Regression Analyses. Findings showed that the
three parenting styles were significantly related with adolescents’ academic self-esteem. Since
the dependent variable was low academic self-esteem, these results indicated thatv higherv
levels of these parentingv styles are linked with lower levels of low self-esteem (higher
academic self-esteem) among in-schooling adolescents. Therefore, it was recommended that
in-schooling adolescent should be taught different adjustment techniques to help boost
academic self-esteem and to enhance good academic performance.
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Introduction

Self-esteem refers to an individual’s ability to
approach and manage different situations with
confidence and composure. It is a feeling of
self-woth tied to the ability to execute

extraordinary tasks and achieve great feats.
Low self-esteem, or lack of confidence, causes
students to doubt their ability to succeed, making
them reluctant to engage in learning or take
necessary academic growth risks. In contrast,
self-esteem is strengthened and sustained
through meaningful achievements and positive
experiences, even when they are small.

However, Han and Park (2020) asserted that
when appropriate goals are set, placing greater
emphasis on the process rather than solely on the
outcome can reduce stress and increase the
likelihood of success. Similarly, Susman (2022)
noted that self-esteem can be either healthy or
unhealthy. Healthy  self-esteem  fosters
enthusiasm, motivates individuals to tackle
challenging tasks, and enhances overall well-
being. Conversely, unhealthy self-esteem
negatively affects individuals, often leading to
repeated failure, including in academic pursuits.




Cherry (2022) conceptualized self-esteem as the
overall sense of importance or the value
individuals place on themselves. Among
undergraduate students, low self-esteem has
been linked to increased stress, depression, and
anxiety. Research further suggests that self-
esteem does not significantly differ between
male and female medical and dental students.
Several studies have also established a positive
correlation between self-esteem and academic
performance (Stanger, 2022). For instance, in
Nigeria, a study involving eighty university
students—equally divided by gender—employed
the Rosenberg Self-Esteem Scale and the
Academic Performance Rating Scale to examine
this relationship. The findings revealed that
higher levels of self-esteem were associated with
better academic performance (Mete, 2021).

Flowing from the above, academic self-
esteem is a widely used concept in
measuring human academic capabilities and
abilities mostly in the area of educational
psychology. However, academic self-esteem is
a concrete aspect of human fundamental
existence that plays a major impact in an
individual’s growth, development, career
advancement, and quality of life. Furthermore,
academic self-esteem refers to the degree of
value or worth an individual places on
themselves within the context of academic
performance and achievement (Subon, Unin, &
Sulaiman, 2020). Academic self-esteem shapes
individual’s beliefs which in turn shape their
actions, and these actions in turn shape their
social reality and the social realities of the
people around them. Academic self-esteem is
as the evaluative appraisal of the experience
of being capable of meeting academic
challenges and being worthy of happiness
(Stangor, 2022).

Low academic self-esteem is  often
persistent and rooted in a deeply negative self-
image. It is characterized by patterns of
excessive self-criticism, self-blame, and frequent
self-doubt, which manifest as a lack of
confidence in one’s abilities, judgment, and
decision-making. Individuals with low academic
self-esteem frequently engage in negative self-
talk, marked by critical internal dialogue, and
tend to compare themselves unfavorably with
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others. Common features include a heightened
fear of failure, resulting in significant anxiety
about making mistakes or not meeting
expectations, as well as a fear of rejection
stemming from the dread of being criticized,
abandoned, or excluded. Such individuals may
also struggle with assertiveness, finding it
difficult to express needs, desires, or boundaries,
and often display passivity through avoidance of
decision-making or action. Additionally, self-
sabotaging behaviors, which unconsciously
undermine personal efforts and success, are
prevalent. Feelings of shame and guilt further
exacerbate the condition, fostering a pervasive
sense of worthlessness, remorse, or regret (Gidi,
Horesa, Jarso, Tesfaye, Tucho, & Siraneh,
2021).

In-schoolin g adolescent with low
academic self-esteem lose interest in learning
and develop self-defeating and ways to deal
with challenges such as quitting,
connectedness, avoidance, silliness, and denial
(Sharma & Sharma, 2021). Students with low
self-esteem may blame themselves for situations
beyond their control or attempt to control others’
behavior to reduce feelings of helplessness. Low
academic self-esteem can diminish a student’s
motivation to learn, concentration, and
willingness to take academic risks (Henriques &
Michalski, 2020). One major reason in-school
adolescents struggle to build and maintain
positive self-esteem is repeated experiences of
academic failure. When students encounter
failure, they often receive negative feedback that
highlights their shortcomings. This, in turn,
reduces their confidence in their abilities and
discourages them from embracing new academic
challenges (Mete, 2021). Low academic self-
esteem, often reflected in a lack of confidence,
causes students to doubt their ability
to succeed. This self-doubt makes them
reluctant to actively engage in learning or to take
the necessary risks required for academic
growth.

The prevalence of low academic self-
esteem is significant. For instance, Rasheed
(2024, as cited in Byrne, 1996) found that
approximately 30-40% of students experience
academic  low self-esteem while students
from minority and low-socio-economic status
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backgrounds tend to have lower academic
self-esteem. Research indicates that females’
tend to have lower academic self-esteem than
males, particularly in math and science while
academic self-esteem tends to decrease as
students’ progress through school, with the
most significant decline occurring during the
transition from elementary to middle school
(Yu, Qian, Abbey, & Wang, 2022). Low
academic self-esteem led to some
consequences for in-schooling adolescent such
as poor academic performance, avoidance
behaviours, increased stress and anxiety,
decreased resilience, limited academic goals,
difficulty seeking help, negative self-talk, social
withdrawal, increased dropout rates, mental
health concerns, strained relationships, lack
of creativity, missed opportunities and
perpetuation self-doubt.

Consequently, students with  high
academic self-esteem generally hold positive
perceptions of themselves, feel accepted and
valued, display confidence in their abilities, take
pride in their achievements, and possess the self-
belief and assurance needed to attempt new
challenges (Henriques & Michalski, 2020).
Furthermore, students with high academic self-
esteem are more likely to have a growth
mind-set. Conversely, students with low
academic self-esteem often lack confidence,
engage in excessive self-criticism, and are overly
harsh on themselves. They tend to feel inferior to
their peers and frequently doubt their ability to
perform successfully in academic tasks.

The problems and consequences of low
academic self-esteem require urgent attention,
particularly among secondary school students.
Accordingly, the present study sought to
examine the role of parenting styles, among
other factors, in determining low academic self-
esteem in in-school adolescents. Parenting style,
in this context, parenting style, in this context,
refers to the approaches and techniques parents
employ in raising their children. It encompasses
the strategies such as behaviors, attitudes, and
values used to interact with children and
influence their physical, emotional, social, and
intellectual development. Parenting style is not
limited to isolated parental behaviors but reflects
a consistent pattern of bidirectional relationships

between parents and children. The central
motivation behind research on parenting styles
has been the concern for the physical and
psychosocial ~well-being of children and
families. (Ying, Zheng, Pan, & Zhou, 2021).

There has been a growing interest in
identifying both positive and negative parenting
attitudes and practices, as well as in
understanding how they can be shaped to
achieve better physical and psychosocial
outcomes for children. Parenting style is
particularly important, as numerous studies have
shown that it predicts student performance
across multiple domains, including social
competence, psychosocial development,
academic achievement, and problem behavior. In
the context of this study, parenting style is
considered crucial in shaping adolescents’
academic self-esteem, as certain parenting
approaches may either buffer against or
contribute to low academic self-esteem among
in-schooling adolescents.

This study classifies parenting styles into
four established categories: authoritative
(characterized by high levels of both
demandingness and responsiveness), authoritar
ian (marked by high demandingness but low
responsiveness), permissive (low demandingness
coupled with high responsiveness), and
neglectful (low in both demandingness and

responsiveness).

The authoritative  parenting  style
provides a balanced approach, combining
warmth, communication, and moderate

discipline (Kuppens & Ceulemans, 2019). This
supportive environment enhances independence,
competence, and self-reliance, thereby helping
adolescents develop stronger academic self-
esteem and reducing the likelihood of low self-
esteem (Yu, Qian, Abbey, & Wang, 2022;
Garcia & Santiago, 2017).

The authoritarian parenting style,
however, is strict and highly demanding, with
limited parent—child communication. Students
raised in this context are often anxious,
withdrawn, and uncertain about their abilities,
which makes them more vulnerable to low
academic self-esteem (Kuppens & Ceulemans,
2019).
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In contrast, the permissive parenting
style emphasizes nurturance and acceptance but
sets few behavioral expectations (Garcia &
Santiago, 2017). While such children may be
sociable and creative, the lack of clear
boundaries and academic demands often results
in poor regulation, impulsivity, and lower
academic achievement, thereby heightening the
risk of low academic self-esteem (Gracia &
Santiago, 2017).

Finally, the neglectful or uninvolved
parenting style is low in both responsiveness and
demandingness. Parents rarely monitor or
support their children, leaving students without
adequate guidance. Adolescents from such
homes frequently engage in externalizing
behaviors like delinquency and substance use,
and the absence of parental support contributes
strongly to low academic self-esteem (Ying,
Zheng, Pan, & Zhou, 2021).

Taken together, these findings indicate
that while authoritative parenting helps mitigate
low academic self-esteem, authoritarian,
permissive, and neglectful parenting styles
increase adolescents’ susceptibility to low self-
esteem in academic contexts. In Nigeria
in particular, parenting style studies are still
emerging and the few existing studies
have focused on finding links between parenting
styles and several other outcomes among
students, and not academic self-esteem.
Therefore, this study examines the role of
parenting styles on low academic self-
esteem among in-schooling adolescents in
Ibadan metropolis, Oyo state.

Statement of the problem
There are several factors that can contribute to or
influence the development of low academic self-
esteem. These inclu de peer infl uence, school
environment, class size, body image and others
which  are not limited to school and social
adjustment. Low academic self-esteem may lead
to deviant behaviors such as aggression,
violence, truancy, bullying, and other forms of
negative conduct, all of which can significantly
affect students’ academic performance and
overall development.
Most likely, they may manifest these
behaviours in  school u nless they are
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compelled to adjust/ad apt to school standards
and norms. Through the academic self-
e steem, in-school adolescents jettison
ant isocial behav iours w hich can hi nder
inter personal-rel ationship build-up a mong
le arners and between students and staff.
Adopting prosocial behaviors helps students
remain focused and fosters a conducive learning
environment, thereby promoting academic
success. The present study investigate s the
impact of parenti ng style s as deter minant of
low self-academ ic estee m am ong i n-
sch ool adolesc ents. While many studies have
explored general academic performance,
relatively few have examined the specific role of
low academic self-esteem in shaping learning
outcomes among in-school adolescents. Existing
literature often highlights socio-economic status,
peer influence, or teacher-student interaction as
key predictors of academic self-esteem, but
limited attention has been given to parenting
styles as a central factor influencing adolescents’
low academic self-esteem in the Nigerian
context.

Research Questions

R Q1:What is the relationship between each
parenting style (authoritative, authoritarian,
permissive, neglectful) and low academic self-
esteem among in-school adolescents?

RQ2: W hat is the c omposite effect of
parenting style (authoritative, authoritarian,
permissive, neglectful) to low academic self-
esteem among in-school adolescents?

RQ1: What is the relative contributi on of each
of the in dependent variables to Low aca demic
self-esteem among in-school adolescent?

Met hodology

The study adopted a correlational research
design. The method is considered desirable
because it is useful for collecting data on
phenomena that cannot be directly observed and
for examining the relationships that exist
between two or more variables. The target
population for this study consisted of all in-
school adolescents in public secondary schools
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in Ibadan Metropolis, Nigeria. A tot al of two
hun dred respondents were randomly selected in
this  study using a multistage sampling
procedure.

This was done in three stages in selecting
the respondents of the study i.e. firstly, a simple
random sampling technique was used in
selecting the Five (5) Local Government Are as
out of Eleven (11) Local Government Areas in
Ibadan Metropolis using balloting method;
secondly, Two (2) public secondary schools
were randomly selected in Five (5) Local
Government Areas selected, there fore, Ten (10)
public Secondary Schools were purposively
selected for the study out of Eleven (11) Local

Government Areas domiciled in Ibadan
Metropolis.
Lastly, a simple random sampling

technique was to select Twenty (20) in-scho ol
ado lescents for eac h public secondary school
selected for the study that is Forty (40) in-
schooling ado lescents were selected in each
lo cal go vernment ar eas us ed in the study. In

sundry, Two Hundred (200) in-school
adolescents were randomly selected for the
study. However, out of two hundred

questionnaires distributed to the respondents,
one hundred and ninety-seven were filled
appropriately and were used for the data analysis

Instrumentation

Academic Self-Esteem Scale

Academic self-esteem scale was adopted from
Huang (2011). This ins trument was used to
measure the low academic self-esteem of the
students. The scale consists of 2 2 items wi th a
r esponse format ranging from Strongly A gree
= 4 to Strongly Disagree = 1, on a four-point
Likert-type scale. Samples of the items are:
“Most of the time my efforts in school are
rewarded.” and “I do well in my courses given
the amount of time I dedicate to studying”. It

has Cronbach alpha of a =.71 as reliability
coefficient.

Parenting style scale

A Parenting Style Scale was adapted from the
work of Slatter and Bremner (2017) focused on
authoritative (high on demandingness and
responsiveness),  authoritarian  (high  on
demandingness but low on responsiveness), and
uninvolved (low on both demandingness and
responsiveness). This instrument was used to
mea sure differen t parentin g style on the ir
child ren. This section consists of 23 items with
are sponse format ranging from Strongly Agree
=4 to Strongly Disagree = 1, using a four-point
Likert scale. Samples of the items are: “My
parent slaps me when I misbehave” and “My
parent states punishments to me and does not
actually do them”. The scale demonstrated good
internal consistency in this study, with a
Cronbach's alpha of .79.

Method of Data Analysis

T he data coll ected wwere ana lyzed using of
P earson Pro duct M oment Correla tion
(PPM C) tha t test ed for t he relationsh ip
betwe en each indepen dent variab les a nd the
dep endent and Multiple reg ression a nalysis
us ed for co mposite A nd rela tive predi ctive
of indepe ndent va riables o n depen dent
variab le teste d at 0 .05 le vel of
signific ance u sing the Statist ical Packa ge
for So cial Sc iences (SP SS).

Re sult

RQi: What is the significant relations hip
among the indep endent vari ables; par enting
styles (authoritative, authoritarian and
uninvolved) to the dep endent varia ble (Low
acad emic s elf-es teem) a mong in-schooling
adolescent?
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Table 1: Summary of Descriptive Statistics and Relationship between Parenting St yles and
Dependent Variable of In-schooling Adolescents in Ibadan Metropolis

Va riables Mea n SD 1 2 3 4

L o w Ac ademic Self-E steem (1) 32 .05 7.89 1.000

A uthoritative (2) 1572 4.73 .536™ | 1.0 00

A uthoritarian (3) 1 907 |548 6517 | 719" 1.000

U ninvolved (4) 1153 4.62 7 367 | 244 .268™ 1.0 00
P<. 05

The table 1ab ove shows the inter-correlational relation ship that exits among independent variables
(authoritative, authoritarian and uninvolved) and dependent variable (low academic self-esteem)
am ong in-sc hool adol escent; authorit ative (r =5 36, p <0.05) had positi ve signifi cant
correl on in reducinf lo w academ ic s elf-este em, au thoritarian (r =.651, p<0.05) ha d
signifi cant relatio nship in reducing low acad emic s elf-e steem w hile un involved ( r =.736,
p<0.05) ha d signifi cant relation ship in reducing I ow acade mic s elf-est eem amo ng in-
schooli ng a dolescent. This indicates that students with parents who adopt an authoritative,
au thoritarian and u ninvolved style are less likely to experience low academic self-esteem, as higher
authoritative, au thoritarian and u ninvolved parenting scores are associated with stronger self-esteem
outcomes.Th is im plies that au thoritative, au thoritarian and u ninvolved, pl ay a sig nificant
im pactonl ow acad emic se If-e steem a mongi n-sch ooling adoles cent.

RQ2: W hatist he com posite contri bution of p arenting st yles (aut horitative, authorita rian
an d uninvol ved) to the depen dent va riable (L. ow academ ic sel f-e steem) a mong in-
schoo ling adol escent?

Table 2: Multiple Regression Analysis of Parenting Styles on Low Academic Self-Esteem of in-
schooling Adolescent

R R Squar e Adj u sted R Std. Er ror of the
Square Estim ate

0.891 0.641 0.584 6.85417
ANOVA

Sum of M ean

Mo del Sq uares Df Squa re F S ig.

Regre ssion 7212.901 3 2404.300

Resi dual 6927.195 193 35.892 66.987 .000°

T otal 14140.096 196

Table 2 sho wed the com posite contri bution of the independent variab les (authoritative,
authoritarian and uninvolved) on depende nt varia ble (low academic self-esteem) among in-
schooling adolescent when merged together. The table show c oefficient of multiple
correlation (R) of 0.891 a multi ple R square of 0.641. This means that 58.4% (Adj. R? = (0.584)
of the variance in low academic self-esteem among in-schooling adolescents is explained by the
independent variables (authoritative, authoritarian, and uninvolved parenting styles) when
taken together. The remaining percentage is attributable to other factors not included in the study.
The analysis of variance for the regression also showed a significant result, (F,193) = 66.987, p <
0.05). This indicates that the model is statistically significant at the 0.05 level. In other words, there is
a significant composite contribution of the independent variables (authoritative, authoritarian, and
uninvolved parenting styles) to the dependent variable (low academic self-esteem) among in-schooling
adolescents.
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RQs3: W hat is the rela tive co ntribution of ea ch of the in dependent variables: parenti ng styl es
(authorita tive, Auth oritarian an d un involved) to the depe ndent vari able (L. ow acade mic

se If-este em) amo ng in-schooling adolescents?

Table 3: Relative Contribution of Parenting Styles to the Prediction of Low Academic Self-

Esteem among In-schooling Adolescents
Coe fficients®

Unstanda rdized Coefficie nts

Sta ndardized
C oefficients

Mod el B S td. Er ror Beta t S ig.
(Const ant) 39.071 15915 2.453 .000
Aut horitative 1.106 178 703 6.201 .000
Au thoritarian -.740 203 291 - 210
3.641
Un involved 1.909 .196 582 9.732 .000
Table 3 presents the relative contributions of  care is n ot t aken by pare ntal patter n and
parenting styles to low academic self-esteem scho ol autho rity or man agement in
among in-school adolescents. The findings det ermine  learni ng outcom es, al so,

indicate that authoritative parenting (f = .703, p
< 0.05) made the strongest and statistically
significant contribution to predicting levels of
low academic self-esteem. This was followed by
uninvolved parenting ( = .582, p < 0.05), which
also showed a significant contribution.
Conversely, authoritarian parenting (f = .291, p
> 0.05) did not significantly contribute to the
prediction of low academic self-esteem.

Discussion of Findings

The findings from research question one
indicate that authoritative, authoritarian, and
uninvolved parenting styles all showed
significant relationships with low academic self-
esteem among in-school adolescents. This
suggests that parenting approaches, regardless of
type, have measurable effects on adolescents’
academic self-concept and confidence. The
result that authoritative parenting significantly
reduces low academic self-esteem is consistent
with prior studies which emphasize the positive
outcomes of high responsiveness combined with

reasonable  demands. Adolescents  with
authoritative parents often report greater
encouragement, emotional  support, and

opportunities for independent decision-making,
which in turn strengthen their self-esteem and
academic engagement. This is in supp ort
wit h the stu dy of Kuppens and Ceulemans
(2019) found that academic self-esteem would
be lower in the future when proper

conclu ded th at the mean ho pe w ould
red uce over tim e as a resu It of t his
fail ure.

Previous studies have shown that
different parenting styles have varying effects
on students’ self-esteem and academic
outcomes. For instance, Masud, Ahmad, Cho,
and Fakhr (2019) predicted that perceptions of
permissive and authoritarian parenting would be
associated with lower expectations and reduced
academic self-esteem, whereas authoritative
parenting would foster higher levels of hope and
stronger academic self-esteem. Similarly,

Alsheikh, Parameswaran, and Elhoweris

(2020) argued  that permissive parenting,
characterized by a laissez-faire attitude,
significantly influences low academic self-

esteem among high school students. In this style,
parents are generally more communicative and
nurturing, but discipline is inconsistent and
irregular, which may hinder students’ ability to
develop resilience and self-confidence.

Adding to this, Kwan (2024), in a study
involving 100 undergraduates at Kebangsaan
University, Malaysia, found a clear relationship
between authoritarian parenting and low
academic self-esteem, suggesting that excessive
control and limited warmth negatively affect
students’ self-perceptions. Furthermore, Hong,
Long, and Rahman (2025) discovered a similar
relationship between uninvolved parenting and
low academic self-esteem, emphasizing that a
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lack of parental engagement or guidance can
undermine adolescents’ sense of academic
competence. However, since the dependent
variable was low academic self-esteem, these
results indicate that higher levels of authoritative
parenting are associated with reduced low
academic self-esteem (i.e., higher self-esteem),
while authoritarian and uninvolved parenting
styles are more strongly linked with increased
low academic self-esteem.

Findings from research question two
shows the composite contribution of
authoritative, aut horitarian and uni nvolved in
reducing lo w acade mic self-esteem among in-
schooling ad olescent. The result revealed that
the re was a composite contribution of the
independent variables (authoritative,
authoritarian and uninvolved) to the dependent
variable (Low academic self-esteem) among in-
schooling adol escent. Lopez, Schembre,
Belcher, O'Connor, Maher, Arbel, Margolin,
Dunton (2018) found that adolescents with
indulgent parents had equal or higher levels of
self-esteem than adolesce nts with
auth oritative  par ents. The  re search
addit ionally show ed that adole scents with
au thoritarian and n eglectful par ents had the
lo west lev els of sel f-estee m. Alternat ively,
Henriques, and Michalski J. (2020) fou nd that
bo th the chi Idren of in dulgent pa renting
style as we 1l as the au thoritative p arenting
st yles had the h ighest le vels of se If-
este em.

Find ings fro m resea rch quest ion three
sh ows the relative co ntribution of ea ch of
authorita tive, auth oritarian and uninvol ved to
lo w academic se If-este em amo ng in-
schooling adolescents. The results suggest that
parenting style plays an important role in
shaping adolescents’ academic self-esteem.
Interestingly, authoritative parenting, which is
typically associated with positive developmental
outcomes, was found to have
the greatest impact on low academic self-
esteem. This may suggest that adolescents
who perceive their parents as highly demanding
and responsive might internalize high
expectations in ways that contribute to pressure
and reduced self-confidence. On the other hand,
uninvolved parenting also significantly predicted
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low self-esteem, consistent with prior literature
linking neglectful parenting to poor psychosocial

adjustment. The lack of a significant
contribution from authoritarian parenting
indicates that while strictness and low

responsiveness may affect adolescents, these
effects were not strong enough in this study to
predict academic self-esteem outcomes. Tha t
1, f actors su ch as aut horitative and
u ninvolved pred ict and deter mine low

ac ademic se If- esteem among in-scholing
adolecents.

In term of magn itude of
contribu tion, aut horitative made the m ost

sign ificant ¢ ontribution to low aca demic self-
est eem amo ng in-schooling adolescent,
foll ow by unin volved. Th is is in li ne wi th
st udy of Pong, Johnston, and Chen (2020)
found that authoritative parents are high in both
demandingness and responsiveness, displaying
more supportive than harsh behaviors. As
children mature, they naturally strive for
independence, which may explain why earlier
studies consistently identify the authoritative
parenting style as the most effective in fostering
academic self-esteem. This is consistent with the
findings of the present study, which showed that
authoritative  parenting had the strongest
contribution to reducing low academic self-
esteem among in-schooling adolescents.
Similarly, Kuppens and Ceulemans (2019)
reported that authoritative parents tend to raise
children who are more socially, emotionally, and
academically competent compared to other
parenting styles. In the same vein, Pomerantz,
Grolnick, and Price (2005) found that children of
authoritative parents exhibited stronger social
skills, independent problem-solving abilities,
psychological well-being, and better adjustment.
Collectively, these qualities correspond with
high academic self-esteem, reinforcing the
pivotal role of authoritative parenting in
adolescents’ academic success.

Conclusion

This study has established that the independent
variables that is authoritative, authoritarian, and
uninvolved parenting styles identified a
significant impact on low academic self-esteem
among in-school adolescents. The findings
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underscore the critical role of parenting
approaches in shaping students’ self-perceptions
and academic confidence. This implies that
authoritative, authoritarian and uninvolved play
a significant role on low academic self-esteem
among in-schooling adolescents. A lso, there
was a composite contribution of the independent
variables  (authoritative, authoritarian and
uninvolved) to the dependent variable (Low
academic self-esteem) among in-schooling
adolescents. Likewise, the study reveals th at
there a  significant relative  positive
contribution of authoritative and uninvolved to
the low academic self-esteem, expressed as
beta weights.

R ecommendations
Ba sed on the results of this
following are recommendations:

1. school counsellors and psychologists
design and implement intervention
programmes aimed at strengthening
resilience and  enhancing coping
strategies among adolescents with low
academic self-esteem. Such programmes
should incorporate cognitive-behavioural
techniques to help students challenge
negative self-perceptions and build a
more positive academic self-concept.

2. Parents should adopt positive and
supportive parenting styles, particularly
the authoritative style, to motivate and
assist in-school adolescents in
developing stronger academic self-
efficacy and healthy academic self-
esteem. By providing both guidance and
responsiveness, parents can foster
confidence and resilience in their
children’s learning.

3. Schools should design and implement
training and seminar programmes on
effective  student-centered  teaching
strategies aimed at enhancing academic
self-esteem among adolescents. Such
initiatives would equip teachers with

study , the

practical skills to foster supportive
classroom environments that build
students’ confidence and reduce low

academic self-esteem.

4. Schools should establish peer mentoring
and cooperative learning initiatives
where students can support and motivate
one another, thereby reducing feelings of
inferiority and building self-confidence.

5. Educational policymakers should
integrate  self-esteem  enhancement
modules into the curriculum to ensure
that issues of low academic self-esteem
are addressed systematically across all
levels of secondary education.

References

Alsheikh, N., Parameswaran, G., & Elhoweris,
H. (2010). Parenting style, self-esteem, and
student performance in the United Arab
Emirates. Current Issues in Education,
13(1), 1-26.

Byrne, B. M. (1996). Academic self-concept: Its
structure, measurement, and relation with
academic  achievement. Journal of
Educational Psychology, 88(2), 226-238.
https://doi.org/10.1037/0022-

Cherry, K. (2022). What is self-esteem?
Verywell Mind. Retrieved from
https://www.verywellmind.com/what-is-
self-esteem-2795868

Garcia, Q. P., & Santiago, A. B. (2017).
Parenting styles as correlates to self-esteem
of underprivileged adolescents: Basis for a
proposed  parenting  skills  program.
International  Journal of Advanced
Education and Research, 2(5), 27-35.

Gidi, N. W., Horesa, A., Jarso, H., Tesfaye, W.,
Tucho, G. T., & Siranech, M. A. (2021).
Prevalence of low self-esteem and mental
distress among undergraduate medical
students in Jimma University: A cross-
sectional study. Ethiopian Journal of
Health  Sciences, 31(3), 573-580.
https://doi.org/10.4314/ejhs.v31i3.18

Han, H. Y., & Park, S. G. (2020). A study on the
correlations of self-esteem, self-efficacy,
and learning motivations of underachieving
elementary school students. Asia-Pacific
Journal  of  Convergent  Research
Interchange, 6, 79-89.

Henriques, G., & Michalski, J. (2020). Defining
behavior and its relationship to the science
of psychology. Integrative Psychological

294



and Behavioral Science, 54(2), 328-353.
https://doi.org/10.1007/s12124-020-09523-
y

Kuppens, S., & Ceulemans, E. (2019). Parenting
styles: A closer look at a well-known
concept. Journal of Child and Family
Studies, 28(1), 168-181.
https://doi.org/10.1007/s10826-018-1242-x

Lopez, N. V., Schembre, S., Belcher, B. R,
O’Connor, S., Maher, J. P., Arbel, R.,
Margolin, G., & Dunton, G. F. (2018).
Parenting styles, food-related parenting
practices, and children’s healthy eating: A
mediation analysis to examine
relationships between parenting and child
diet. Appetite, 128, 205-213.
https://doi.org/10.1016/j.appet.2018.06.021

Masud, H., Ahmad, M. S., Cho, K. W., & Fakhr,
Z. (2019). Parenting styles and aggression
among young adolescents: A systematic
review of literature. Community Mental

Health  Journal, 55(6), 1015-1030.
https://doi.org/10.1007/s10597-019-00441 -
0

Mete, P. (2021). Structural relationships between
coping strategies, self-efficacy, and fear of
losing one’s self-esteem in science class.
International Journal of Educational
Technology in Higher Education, 5(3),
375-393. https://doi.org/10.1186/s41239-
021-00288-5

Morris, A. S., Silk, J. S., Steinberg, L., Myers, S.
S., & Robinson, L. R. (2017). The role of
the family context in the development of
emotion regulation. Social Development,
16(2), 361-388.
https://doi.org/10.1111/].1467-
9507.2007.00389.x

Pomerantz, E. M., Grolnick, W. S., & Price, C.
E. (2005). The role of parents in how
children approach achievement: A dynamic
process perspective. In A. J. Elliot & C. S.
Dweck (Eds.), Handbook of competence
and motivation (pp. 229-278). New York,
NY: Guilford Press.

Pong, S. L., Johnston, J., & Chen, V. (2020).
Authoritarian ~ parenting and  Asian
adolescent school performance: Insights
from the U.S. and Taiwan. International
Journal of Behavioral Development, 34(1),

Oludele Olagoke, Ogunlade & Ibrahim Ojo Rasheed

62-72.
https://doi.org/10.1177/0165025409345073

Sharma, P., & Sharma, M. (2021). Relationship
between self-esteem and academic
achievement of secondary school students.
Elementary Education Online, 20(1),
3208-3212.
https://doi.org/10.17051/ilkonline.2021.01.
302

Stanger, C. (2022). The feeling self: Self-esteem.
In Social psychology: An open textbook.
BC Open Textbook. Retrieved from
https://opentextbc.ca/socialpsychology/cha
pter/the-feeling-self-self-esteem/

Subon, F., Unin, N., & Sulaiman, N. H. B.
(2020). Self-esteem and academic
achievement: The relationship and gender
differences of Malaysian university
secondary school students. JAFOR Journal
of Psychology & the Behavioral Sciences,
6(1), 43-54.
https://doi.org/10.22492/ijpbs.6.1.03

Susman, D. (2022). Self-esteem in medicine.
Verywell Mind. Retrieved from
https://www.verywellmind.com/what-is-
self-esteem-2795868

Ying-Zhao, Y., Zheng, Z., Pan, C., & Zhou, L.
(2021). Self-esteem and academic
engagement among adolescents: A
moderated mediation model. Frontiers in
Psychology, 12, 690828.
https://doi.org/10.3389/fpsyg.2021.690828

Yu, W., Qian, Y., Abbey, C., & Wang, W.
(2022). The role of self-esteem in the
academic performance of rural students in
China. International Journal of
Environmental Research and Public
Health, 19(21), 13317.
https://doi.org/10.3390/ijerph192113317

295



