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Abstract 
Academic self-esteem plays a vital role in students’ performance, as it affects their emotional 

regulation and adaptability. While many studies have examined factors influencing academic 

self-esteem, little attention has been given to low academic self-esteem and its relationship 

with parenting styles. The study aimed to ascertain the role of vparenting vstyles in reducing 

low vacademic self-esteemgamonggin-schooling adolescents. The study used correlationalg 

researchgdesign. The targetgpopulation was in-schooling adolescents in public secondaryg 

schools in Ibadan Metropolis, Oyo State, Nigeria. A multi-stage sampling procedure was used 

to select 197 in-schoolinggadolescent. The instruments used were standardised scales named 

academic self-esteem α = .71 and parentingg styles α =.79. Three research questions were 

raised and answered at 0.05 level of significance. Data were analysedg using Pearson Product 

Moment Correlation (PPMC) and Multipleg Regressiong Analyses. Findings showed that the 

three parenting styles were significantly related with adolescents’ academic self-esteem. Since 

the dependent variable was low academic self-esteem, these results indicated thatv higherv 

levels of these parentingv styles are linked with lower levels of low self-esteem (higher 
academic self-esteem) among in-schooling adolescents. Therefore, it was recommended that 

in-schooling adolescent should be taught different adjustment techniques to help boost 

academic self-esteem and to enhance good academic performance. 
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Introduction 
Self-esteem refers to an individual’s ability to 
approach and manage different situations with 
confidence and composure. It is a gfeeling of 
self-woth tied to the ability to executeg 
extraordinaryg tasks and achieveg great gfeats.  
Low self-esteem, or lack of confidence, causes 
students to doubt their ability to succeed, making 
them reluctant to engage in learning or take 
necessary academic growth risks. In contrast, 
self-esteem is strengthened and sustained 
through meaningful achievements and positive 
experiences, even when they are small.  

 
 
However, Han and Park (2020) asserted that 
when appropriate goals are set, placing greater 
emphasis on the process rather than solely on the 
outcome can reduce stress and increase the 
likelihood of success. Similarly, Susman (2022) 
noted that self-esteem can be either healthy or 
unhealthy. Healthy self-esteem fosters 
enthusiasm, motivates individuals to tackle 
challenging tasks, and enhances overall well-
being. Conversely, unhealthy self-esteem 
negatively affects individuals, often leading to 
repeated failure, including in academic pursuits.  
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Cherry (2022) conceptualized self-esteem as the 
overall sense of importance or the value 
individuals place on themselves. Among 
undergraduate students, low self-esteem has 
been linked to increased stress, depression, and 
anxiety. Research further suggests that self-
esteem does not significantly differ between 
male and female medical and dental students. 
Several studies have also established a positive 
correlation between self-esteem and academic 
performance (Stanger, 2022). For instance, in 
Nigeria, a study involving eighty university 
students—equally divided by gender—employed 
the Rosenberg Self-Esteem Scale and the 
Academic Performance Rating Scale to examine 
this relationship. The findings revealed that 
higher levels of self-esteem were associated with 
better academic performance (Mete, 2021). 

Flowing from the above, academicg self-
esteemg is a widelyg used concept in 
measuringg human academicg capabilities and 
abilitiesg mostly in the area of educational 
psychology. However, academicg self-esteem is 
a concrete aspect of humang fundamentalg 
existence that plays a major impact in an 
individual’s growth,gdevelopment, career 
advancement, andg quality of life. Furthermore, 
academic self-esteem refers to the degree of 
value or worth an individual places on 
themselves within the context of academic 
performance and achievement (Subon, Unin, & 
Sulaiman, 2020). Academicgself-esteemvshapes 
individual’s gbeliefs which in turng shapeg their 
actions, and these actions in turngshape their 
socialg reality and the socialg realities of the 
peopleg around them. Academic self-esteem is 
as the gevaluative appraisalg of the experienceg 
of being capableg of meeting academicg 
challenges and gbeing worthyg of happiness 
(Stangor, 2022). 

Lowvacademicvself-esteem is often 
persistent and rooted in a deeply negative self-
image. It is characterized by patterns of 
excessive self-criticism, self-blame, and frequent 
self-doubt, which manifest as a lack of 
confidence in one’s abilities, judgment, and 
decision-making. Individuals with low academic 
self-esteem frequently engage in negative self-
talk, marked by critical internal dialogue, and 
tend to compare themselves unfavorably with 

others. Common features include a heightened 
fear of failure, resulting in significant anxiety 
about making mistakes or not meeting 
expectations, as well as a fear of rejection 
stemming from the dread of being criticized, 
abandoned, or excluded. Such individuals may 
also struggle with assertiveness, finding it 
difficult to express needs, desires, or boundaries, 
and often display passivity through avoidance of 
decision-making or action. Additionally, self-
sabotaging behaviors, which unconsciously 
undermine personal efforts and success, are 
prevalent. Feelings of shame and guilt further 
exacerbate the condition, fostering a pervasive 
sense of worthlessness, remorse, or regret (Gidi, 
Horesa, Jarso, Tesfaye, Tucho, & Siraneh, 
2021). 

In-schoolingg adolescent withgglow 
academic gself-esteemvlosevinterest inglearning 
and developgself-defeatinggand ways tovgdeal 
withvgchallengesvsuch asvquitting, 
connectedness, avoidance, silliness, andvdenial 
(Sharma & Sharma, 2021). Students with low 
self-esteem may blame themselves for situations 
beyond their control or attempt to control others’ 
behavior to reduce feelings of helplessness. Low 
academic self-esteem can diminish a student’s 
motivation to learn, concentration, and 
willingness to take academic risks (Henriques & 
Michalski, 2020). One major reason in-school 
adolescents struggle to build and maintain 
positive self-esteem is repeated experiences of 
academic failure. When students encounter 
failure, they often receive negative feedback that 
highlights their shortcomings. This, in turn, 
reduces their confidence in their abilities and 
discourages them from embracing new academic 
challenges (Mete, 2021). Low academic self-
esteem, often reflected in a lackvofvconfidence, 
causes studentsvto doubt theirvability 
tovsucceed. This self-doubt makes them 
reluctant to actively engage in learning or to take 
the necessary risks required for academic 
growth. 

The prevalence of low academic self-
esteem is significant. For instance, Rasheed 
(2024, as cited in Byrne, 1996) found that 
approximately g30-40% of gstudents experience 
academic glow self-esteemvwhile gstudents 
from gminority and glow-socio-economic status 
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backgrounds tend to ghave lower gacademic 
self-esteem. Research indicates gthat females’ 
tend to ghavevlower academicgself-esteem than 
males, particularlyg in math gand gscience while 
academic self-esteemgtends togdecrease as 
students’ progress through gschool, withg the 
most gsignificantgdeclinegoccurring during gthe 
transition fromgelementary to middle school 
(Yu, Qian, Abbey, & Wang, 2022). gLow 
academic gself-esteem led to gsome 
consequences forgin-schoolinggadolescent such 
asgpoor academicgperformance, gavoidance 
behaviours, increasedgstress and anxiety, 
decreasedgresilience,glimited academicggoals, 
difficulty seeking help, negative self-talk, social 
withdrawal,gincreased dropout rates, mental 
health concerns, gstrained grelationships, glack 
of creativity, gmissed ggopportunities and 
perpetuationg self-doubt. 

Consequently, students with high 
academic self-esteem generally hold positive 
perceptions of themselves, feel accepted and 
valued, display confidence in their abilities, take 
pride in their achievements, and possess the self-
belief and assurance needed to attempt new 
challenges (Henriques & Michalski, 2020). 
Furthermore, students withvhigh academicg self-
esteemvare morevlikelyvto haveva growthg 
mind-set. Conversely, students with low 
academic self-esteem often lack confidence, 
engage in excessive self-criticism, and are overly 
harsh on themselves. They tend to feel inferior to 
their peers and frequently doubt their ability to 
perform successfully in academic tasks. 

The problems and consequences of low 
academic self-esteem require urgent attention, 
particularly among secondary school students. 
Accordingly, the present study sought to 
examine the role of parenting styles, among 
other factors, in determining low academic self-
esteem in in-school adolescents. Parenting style, 
in this context, parenting style, in this context, 
refers to the approaches and techniques parents 
employ in raising their children. It encompasses 
the strategies such as behaviors, attitudes, and 
values used to interact with children and 
influence their physical, emotional, social, and 
intellectual development. Parenting style is not 
limited to isolated parental behaviors but reflects 
a consistent pattern of bidirectional relationships 

between parents and children. The central 
motivation behind research on parenting styles 
has been the concern for the physical and 
psychosocial well-being of children and 
families. (Ying, Zheng, Pan, & Zhou, 2021). 

There has been a growing interest in 
identifying both positive and negative parenting 
attitudes and practices, as well as in 
understanding how they can be shaped to 
achieve better physical and psychosocial 
outcomes for children. Parenting style is 
particularly important, as numerous studies have 
shown that it predicts student performance 
across multiple domains, including social 
competence, psychosocial development, 
academic achievement, and problem behavior. In 
the context of this study, parenting style is 
considered crucial in shaping adolescents’ 
academic self-esteem, as certain parenting 
approaches may either buffer against or 
contribute to low academic self-esteem among 
in-schooling adolescents. 

This study classifies parenting styles into 
four established categories: authoritative 
(characterized by high levels of both 
demandingnessvandvresponsiveness),vauthoritar
ian (marked by high demandingness but low 
responsiveness), permissive (low demandingness 
coupled with high responsiveness), and 
neglectful (low in both demandingness and 
responsiveness).  

The authoritative parenting style 
provides a balanced approach, combining 
warmth, communication, and moderate 
discipline (Kuppens & Ceulemans, 2019). This 
supportive environment enhances independence, 
competence, and self-reliance, thereby helping 
adolescents develop stronger academic self-
esteem and reducing the likelihood of low self-
esteem (Yu, Qian, Abbey, & Wang, 2022; 
Garcia & Santiago, 2017). 

The authoritarian parenting style, 
however, is strict and highly demanding, with 
limited parent–child communication. Students 
raised in this context are often anxious, 
withdrawn, and uncertain about their abilities, 
which makes them more vulnerable to low 
academic self-esteem (Kuppens & Ceulemans, 
2019). 
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In contrast, the permissive parenting 
style emphasizes nurturance and acceptance but 
sets few behavioral expectations (Garcia & 
Santiago, 2017). While such children may be 
sociable and creative, the lack of clear 
boundaries and academic demands often results 
in poor regulation, impulsivity, and lower 
academic achievement, thereby heightening the 
risk of low academic self-esteem (Gracia & 
Santiago, 2017). 

Finally, the neglectful or uninvolved 
parenting style is low in both responsiveness and 
demandingness. Parents rarely monitor or 
support their children, leaving students without 
adequate guidance. Adolescents from such 
homes frequently engage in externalizing 
behaviors like delinquency and substance use, 
and the absence of parental support contributes 
strongly to low academic self-esteem (Ying, 
Zheng, Pan, & Zhou, 2021). 

Taken together, these findings indicate 
that while authoritative parenting helps mitigate 
low academic self-esteem, authoritarian, 
permissive, and neglectful parenting styles 
increase adolescents’ susceptibility to low self-
esteem in academic contexts. IngNigeria 
ingparticular, parentingg stylegstudies aregstill 
emerging and the gfew existinggstudies 
havegfocused on finding links between parenting 
stylesgandgseveral othergoutcomesgamong 
students, and not academic self-esteem. 
Therefore, thisgstudygexamines thegrole of 
parentinggstyles on low academic self-
esteemgamong in-schooling adolescentsg in 
Ibadan metropolis, Oyo state. 
 
Statement of the problem 
There are several factors that can contribute to or 
influence the development of low academic self-
esteem. These inclugde peer inflguence, gschool 
environment, class size, gbody image and others 
which ggare not limitedg to gschool and social 
adjustment. Low academic self-esteem may lead 
to deviant behaviors such as aggression, 
violence, truancy, bullying, and other forms of 
negative conduct, all of which can significantly 
affect students’ academic performance and 
overall development. 

Mostg likely, gthey may gmanifest these 
gbehaviours in gschool ugnless they are 

compelled to adjust/adgapt to school standards 
and gnorms. Through the gacademic self-
egsteem, in-school adolescentsgjettison 
antgisocial behavgiours wghich can hignder 
intergpersonal-relgationship build-up agmong 
legarners and betweeng studentsg and gstaff. 
Adopting prosocial behaviors helps students 
remain focused and fosters a conducive learning 
environment, thereby promoting academic 
success. The present study investigategs the 
impact of parentigng stylegs as detergminant of 
low gself-academgic esteeggm amgong ign-
schgool adolescgents. While many studies have 
explored general academic performance, 
relatively few have examined the specific role of 
low academic self-esteem in shaping learning 
outcomes among in-school adolescents. Existing 
literature often highlights socio-economic status, 
peer influence, or teacher-student interaction as 
key predictors of academic self-esteem, but 
limited attention has been given to parenting 
styles as a central factor influencing adolescents’ 
low academic self-esteem in the Nigerian 
context.  
 

Research Questions 

 
RgQ1: What is the relationship between each 
parenting style (authoritative, authoritarian, 
permissive, neglectful) and low academic self-
esteem among in-school adolescents? 
 

RQ2: Wghat is the cgomposite effect of 
parenting style (authoritative, authoritarian, 
permissive, neglectful) to low academic self-
esteem among in-school adolescents? 
 
RQ1: What is the relative contributigon of each 
of the ingdependent variables to Low acagdemic 
self-esteem among in-school adolescent? 
 
Metghodology 

The study adopted a correlational research 
design. The method is considered desirable 
because it is useful for collecting data on 
phenomena that cannot be directly observed and 
for examining the relationships that exist 
between two or more variables. The target 
population for this study consisted of all in-
school adolescents in public secondary schools 
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in Ibadan Metropolis, Nigeria. A totgal of two 
hungdred respondents were randomly selected in 
this gstudy using a multistage sampling 
procedure.  

This was done in three stages in selecting 
the respondents of the study i.e. firstly, a simple 
random sampling technique was used in 
selecting the Five (5) Local Government Aregas 
out of gEleven (11) Local Government Areas in 
Ibadan Metropolis using balloting method; 
secondly, Two (2) public secondary schools 
were randomly selected in Five (5) Local 
Government Areas selected, theregfore, Ten (10) 
public Secondary Schools were purposively 
selected for the study out of gEleven (11) Local 
Government Areas domiciled in Ibadan 
Metropolis.  

Lastly, a simple random sampling 
technique was to select Twentyg (20) in-schogol 
adoglescents for eacgh public secondary school 
selected for the study that is gForty (40) in-
schooling adoglescents were selected in each 
logcal gogvernment argeas usged in the study. In 
sundry, Two Hundred (200) in-school 
adolescents gwere randomly selected for the 
study. However, out of two hundred 
questionnaires distributed to the respondents, 
one hundred and ninety-seven were filled 
appropriately and were used for the data analysis  
 

Instrumentation 
Academic Self-Esteem Scale 

Academic self-esteem scale was adopted from 
Huang (2011). This insgtrument was used to 
measure the low academic self-esteem of the 
students. The scale consists of 2g2 items wigth a 
rgesponse format ranging from Strongly Aggree 
= 4 to Strongly Disagree = 1, on a four-point 
Likert-type scale. Samples of the items are: 
“Most of the time my efforts in school are 

rewarded.” and “I do well in gmy courses given 

the amount of time I dedicate to studying”. It 

has Cronbach alpha of α =.71 as reliability 
coefficient. 
 

Parenting style scale 
A Parenting Style Scale was adapted from the 
work of Slatter and Bremner (2017) focused on 
authoritative (high on demandingness and 
responsiveness), authoritarian (high on 
demandingness but low on responsiveness), and 
uninvolved (low on both demandingness and 
responsiveness). This instrument was used to 
meagsure differengt parentingg style on thegir 
childgren. This section consists of 23 items with 
aregsponse format ranging from Strongly Agree 
= 4 to Strongly Disagree = 1, using a four-point 
Likert scale. Samples of the items are: “My 

parent slaps gme when I misbehave” and “My 

parent states gpunishments to me and gdoes not 

actually do them”. The scale demonstrated good 
internal consistency in this study, with a 
Cronbach's alpha of .79. 
 

Method of Data Analysis 
Tghe data collgected wwere anaglyzed using of 
Pgearson Progduct Mgoment Correlagtion 
(PPMgC) thagt testged for tghe relationshgip 
betwegen each indepengdent variabgles agnd the 
depgendent and gMultiple reggression agnalysis 
usged for cogmposite Agnd relagtive predigctive 
of indepegndent vagriables ogn depengdent 
variabgle testegd at 0g.0g5 legvel of 
significgance ugsing the Statistgical Packagge 
for Sogcial Scgiences (SPgSS). 
 

Regsult 

RQ1: What is the significant relationsghip 
gamong the indepgendent varigables; pargenting 
styles (authoritative, authoritarian and 
uninvolved) to the depgendent variagble (Low 
acadgemic sgelf-esgteem) agmong in-schooling 
adolescent? 
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Table 1: Summary of gDescriptive Statistics and Relationship between Parenting Stgyles and 

Dependent Variable of In-schooling Adolescents in Ibadan Metropolis  
Vagriables Meagn SgD 1 2 3 4 

Lgogw Acgademic Self-Egsteem (1) 32g.05 7.89 1.000    

Aguthoritative (2) 1g5.72 4.73 .536** 1.0g00   

Aguthoritarian (3) g1g9.07 5.48 .651** .719** 1.000  

Ugninvolved (4) 1g1.53 4.62 .7g36*

* 
.244 .268** 1.0g00 

gP<.g05 
The table 1abgove shows the inter-correlational relationgship that exits among independent variables 
(authoritative, authoritarian and uninvolved) and dependent variable (low academic self-esteem) 
amgong in-scgghool adolgescent; authoritgative (r =.5g36, pg<0.05) ghad positigve signifigcant 
correlgon in reducinf logw academgic sgelf-estegem, augthoritarian (r =.651, p<0.05) hagd 
signifigcant relatiognship in reducing lowg acadgemic sgelf-egsteem wghile unginvolved (gr =.736, g 
p<0.05) hagd signifigcant relationgship in reducing lgow acadegmic sgelf-estgeem amogng in-
schooligng agdolescent. This indicates that students with parents who adopt an authoritative, 
augthoritarian and ugninvolved style are less likely to experience low academic self-esteem, as higher 
authoritative, augthoritarian and ugninvolved parenting scores are associated with stronger self-esteem 
outcomes.Thgis imgplies that augthoritative, augthoritarian and ugninvolved, plgay a siggnificant 
imgpact on lgow acadgemic seglf-egsteem agmong ign-schgooling adolesgcent. 
RQ2: gWgghat is tghe comgposite contrigbution of pgarenting stgyles (autghoritative, authoritagrian 
angd uninvolgved) to the depengdent vagriable (Lgow academgic selgf-egsteem) agmong in-
schoogling adolgescent? 
 
Table 2: Multiple Regression Analysis of Parenting Styles on Low Academic Self-Esteem of gin-

schooling Adolescent 
R R Squarge Adjgugsted R 

Square 
Std. Ergror of the 
Estimgate 

0.891 0.641 0.584 6.85417 

ANOVA 

Mogdel 
Sumg of 
Sqguares gDf 

Mgean 
Squagre F Sgig. 

Regregssion 7212.901 3 2404.300  
66.987 

 
.000b Resigdual 6927.195 193 35.892 

Tgotal 14140.096 196  

 
Table 2 shogwed the comgposite contrigbutionvofvthevindependentvvariabgles (authoritative, 
authoritarian and uninvolved) on dependegntvvariagble (low academic self-esteem) among in-
schooling adolescent when merged together. Thegtable show cgoefficientvofvmultiple 
correlationv(R) of 0.891 avmultigplevRvsquarevof 0.641. This means that 58.4% (Adj. R² = 0.584) 

of the variance in low academic self-esteem among in-schooling adolescents is explained by the 

independent variables (authoritative, authoritarian, and uninvolved parenting styles) when 
taken together. The remaining percentage is attributable to other factors not included in the study. 
The analysis of variance for the regression also showed a significant result, (F(3,193) = 66.987, p < 
0.05). This indicates that the model is statistically significant at the 0.05 level. In other words, there is 
a significant composite contribution of the independent variables (authoritative, authoritarian, and 
uninvolved parenting styles) to the dependent variable (low academic self-esteem) among in-schooling 
adolescents.  
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RQ3: Wghat is the relagtive cogntribution of eagch of the ingdependent gvariables: parentigng stylges 
(authoritagtive, Authgoritarian angd unginvolved) to the depegndent varigable (Lgow acadegmic 
seglf-estegem) amogng in-schooling adolescents? 

 

Table 3: Relative Contribution of Parenting Styles to the Prediction of Low Academic Self-

Esteem among In-schooling Adolescents 
Coegfficientsa 

Modgel 
Unstandagrdized Coefficiegnts 

Stagndardized 
Cgoefficients 

t Sgig. Bg Sgtd. Ergror gBeta 

(Constgant) 39.071 15.915  2.453 .000 

Autgghoritative 1.106 .178 .703 6.201 .000 

Augthoritarian -.740 .203 .291 -
3.641 

.210 

Unginvolved  1.909 .196 .582 9.732 .000 

 
Table 3 presents the relative contributions of 
parenting styles to low academic self-esteem 
among in-school adolescents. The findings 
indicate that authoritative parenting (β = .703, p 
< 0.05) made the strongest and statistically 
significant contribution to predicting levels of 
low academic self-esteem. This was followed by 
uninvolved parenting (β = .582, p < 0.05), which 
also showed a significant contribution. 
Conversely, authoritarian parenting (β = .291, p 
> 0.05) did not significantly contribute to the 
prediction of low academic self-esteem. 
 

DiscussionvofvFindings  
Thevfindingsvfrom research question one 
indicate that authoritative, authoritarian, and 
uninvolved parenting styles all showed 
significant relationships with low academic self-
esteem among in-school adolescents. This 
suggests that parenting approaches, regardless of 
type, have measurable effects on adolescents’ 
academic self-concept and confidence. The 
result that authoritative parenting significantly 
reduces low academic self-esteem is consistent 
with prior studies which emphasize the positive 
outcomes of high responsiveness combined with 
reasonable demands. Adolescents with 
authoritative parents often report greater 
encouragement, emotional support, and 
opportunities for independent decision-making, 
which in turn strengthen their self-esteem and 
academic engagement. This isg in suppgort 
witgh the stugdy of Kuppens and Ceulemans 
(2019) found that academic self-esteem would 
be lower in the future when proper  

 
careg is ngot tgaken by paregntal pattergn and 
schogol authogrity or mangagement in 
detgermine learnigng outcomges, algso, 
conclugded thgat the mean hogpe wgould 
redguce over timge as ga resuglt of tghis 
failgure.  

Previous studies have shown that 
differentvparentingvstylesvhave varying effects 
on students’ self-esteem and academic 
outcomes. For instance, Masud, Ahmad, Cho, 
and Fakhr (2019) predicted that perceptions of 
permissive and authoritarian parenting would be 
associated with lower expectations and reduced 
academic self-esteem, whereas authoritative 
parenting would foster higher levels of hope and 
stronger academic self-esteem. Similarly, v

 Alsheikh,vParameswaran, andvElhoweris 
(2020) argued thatvpermissivevparenting, 
characterized by a laissez-faire attitude, 
significantly influences low academic self-
esteem among high school students. In this style, 
parents are generally more communicative and 
nurturing, but discipline is inconsistent and 
irregular, which may hinder students’ ability to 
develop resilience and self-confidence.  

Adding to this, Kwan (2024), in a study 
involving 100 undergraduates at Kebangsaan 
University, Malaysia, found a clear relationship 
between authoritarian parenting and low 
academic self-esteem, suggesting that excessive 
control and limited warmth negatively affect 
students’ self-perceptions. Furthermore, Hong, 
Long, and Rahman (2025) discoveredva similar 
relationshipvbetween uninvolved parentingvand 
low academicvself-esteem, emphasizing that a 
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lack of parental engagement or guidance can 
undermine adolescents’ sense of academic 
competence. However, since the dependent 
variable was low academic self-esteem, these 
results indicate that higher levels of authoritative 
parenting are associated with reduced low 
academic self-esteem (i.e., higher self-esteem), 
while authoritarian and uninvolved parenting 
styles are more strongly linked with increased 
low academic self-esteem. 
. Findings from research question two 
shows the composite contribution of 
authoritative, autghoritarian and unignvolved in 
reducing logw acadegmic self-esteem among in-
schooling adggolescent. The result revealed that 
thegre was a composite contribution of the 
independent variables (authoritative, 
authoritarian and uninvolved) to the dependent 
variable (Low academic self-esteem) among in-
schooling adolgescent. Lopez, Schembre, 
Belcher, O'Connor, Maher, Arbel, Margolin, 
Dunton (2018) found that adolescents with 
indulgent parents had equal or higher levels of 
self-esteem than adolescegnts with 
authgoritative pargents. The regsearch 
additgionally showged that adolegscents with 
augthoritarian and ngeglectful pargents had the 
logwest levgels of selgf-esteegm. Alternatgively, 
Henriques, and Michalski J. (2020) fougnd that 
bogth the chigldren of ingdulgent pagrenting 
style as wegll as the augthoritative pgarenting 
stgyles had the hgighest legvels of seglf-
estegem. 
Findgings frogm reseagrch questgion three 
shgows the relative cogntribution of eagch of 
authoritagtive, authgoritarian and uninvolgved to 
logw academic seglf-estegem amogng in-
schooling adolescents. The results suggest that 
parenting style plays an important role in 
shaping adolescents’ academic self-esteem. 
Interestingly, authoritative parenting, which is 
typically associated with positive developmental 
outcomes, wasvfoundvtovhave 
thevgreatestvimpact on low academicvself-
esteem. This may suggest that adolescents 
whovperceive their parents as highly demanding 
and responsive might internalize high 
expectations in ways that contribute to pressure 
and reduced self-confidence. On the other hand, 
uninvolved parenting also significantly predicted 

low self-esteem, consistent with prior literature 
linking neglectful parenting to poor psychosocial 
adjustment. The lack of a significant 
contribution from authoritarian parenting 
indicates that while strictness and low 
responsiveness may affect adolescents, these 
effects were not strong enough in this study to 
predict academic self-esteem outcomes. Thagt 
is, fgactors sugch as autghoritative and 
ugninvolved predgict and detergmine low 
acgademic seglf-gesteem among in-scholing 
adolecents.  

In tegrm of magnggitude of 
contribuggtion, autghoritative made the mgost 
signgificant cgontribution to low acagdemic self-
estgeem amogng in-schooling adolescent, 
follgow by uningvolved. Thgis is in ligne wigth 
stgudy of Pong, Johnston, and Chen (2020) 
found that authoritative parents are high in both 
demandingness and responsiveness, displaying 
more supportive than harsh behaviors. As 
children mature, they naturally strive for 
independence, which may explain why earlier 
studies consistently identify the authoritative 
parenting style as the most effective in fostering 
academic self-esteem. This is consistent with the 
findings of the present study, which showed that 
authoritative parenting had the strongest 
contribution to reducing low academic self-
esteem among in-schooling adolescents. 
Similarly, Kuppens and Ceulemans (2019) 
reported that authoritative parents tend to raise 
children who are more socially, emotionally, and 
academically competent compared to other 
parenting styles. In the same vein, Pomerantz, 
Grolnick, and Price (2005) found that children of 
authoritative parents exhibited stronger social 
skills, independent problem-solving abilities, 
psychological well-being, and better adjustment. 
Collectively, these qualities correspond with 
high academic self-esteem, reinforcing the 
pivotal role of authoritative parenting in 
adolescents’ academic success. 
 

Conclusion 
This study has established that the independent 
variables that is authoritative, authoritarian, and 
uninvolved parenting styles identified a 
significant impact on low academic self-esteem 
among in-school adolescents. The findings 
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underscore the critical role of parenting 
approaches in shaping students’ self-perceptions 
and academic confidence. This implies that 
authoritative, authoritarian and uninvolved play 
a significant role on low academic self-esteem 
among in-schooling adolescents. Aglso, there 
was a composite contribution of the independent 
variables (authoritative, authoritarian and 
uninvolved) to the dependent variable (Low 
academic self-esteem) among in-schooling 
adolescents. Likewise, the study reveals thgat 
there a significant relative positive 
contribution of authoritative and uninvolved to 
the low academic self-esteem, expressed as 
beta weights.  
.  
Rgecommendations 

Bagsed on the gresults of thisg studyg, the 
gfollowing are grecommendations:  

1. school counsellors and psychologists 
design and implement intervention 
programmes aimed at strengthening 
resilience and enhancing coping 
strategies among adolescents with low 
academic self-esteem. Such programmes 
should incorporate cognitive-behavioural 
techniques to help students challenge 
negative self-perceptions and build a 
more positive academic self-concept. 

2. Parents should adopt positive and 
supportive parenting styles, particularly 
the authoritative style, to motivate and 
assist in-school adolescents in 
developing stronger academic self-
efficacy and healthy academic self-
esteem. By providing both guidance and 
responsiveness, parents can foster 
confidence and resilience in their 
children’s learning. 

3. Schools should design and implement 
training and seminar programmes on 
effective student-centered teaching 
strategies aimed at enhancing academic 
self-esteem among adolescents. Such 
initiatives would equip teachers with 
practical skills to foster supportive 
classroom environments that build 
students’ confidence and reduce low 
academic self-esteem. 

4. Schools should establish peer mentoring 
and cooperative learning initiatives 
where students can support and motivate 
one another, thereby reducing feelings of 
inferiority and building self-confidence. 

5. Educational policymakers should 
integrate self-esteem enhancement 
modules into the curriculum to ensure 
that issues of low academic self-esteem 
are addressed systematically across all 
levels of secondary education. 
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